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Abstract: We discuss the rescarch dealing with the possibilities of influencing some of the inter- and
inirapersonal characteristics of the personality of students - future teachers by means of a specific
intervention program: the social-psychological training (SPT). Research group N = 78. Afier the
application of SPT we noticed in the characterjstics under study a statistically significant increase in
the scales which is the reflection of a direct, independent, cooperative, responsible and open behav-

1071.
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Recent tendencies toward humanization
in education emphasize the need to devel-
op not only the dimension of performance
in the school work but also the educational
dimension, i.e. the interest in the develop-
ment of the social-emotional, interperson-
al, value and creativity aspects of the lives
of teachers and students.

Social competence, as one of the impor-

tant areas in the preparation of teachers for
their profession, forms a significant part
~of the demands laid on the prolessional
competence of a teacher. According to
K.T. Carey and M.S. Wilson (1993), a
future teacher is not able to apply his/her
knowledge if he/she does not have high
quality interpersonal capabilities—One of
the possibilities of acquiring such social
competence and capabilities, and in a
larger sense, also the possibility of main-
taining mental health of both teachers and
students, is represented by the specific
psychological interventional programs.
One of the forms of such programs is the
social-psychological training (SPT). The
aim of this article is to discuss the elfects
of the training program oriented toward
the optimation and development of social
competence of future teachers.

One of the research objcctives was to
find out whether the application of SPT
influences the direction of the develop-
ment of the interpersonal characteristics
observed by the research methods that we
applied. In one of the experimental groups
we used a videorecording in the process
of SPT as one of the means of fecdback,
the basic element of social lecarning in
social-training programs. The results of
several studies e.g. W.M. Watts (1973),
F.J. McDonald and D.W. Allen (1976),
M.P. Breen (1970) state that a self-
confrontation via videorecording can en-
courage a change in the behavior of the
students - future teachers.

METHOD

Altogether 78 students of the second
and third year of the pedagogical studies
at the UKF in Nitra participated in the
research. They formed two experimental
and two control groups. The average age
of the students in all groups was 20.5
years. The first measurement was [ol-
lowed by the second one with the span of
two semesters with the absence of a train-
ing intervention,



STUDIA PSYCHOLOGICA, 40, 1998, 4

373

To determine the level of the interper-
sonal variables of personality, we admin-
istered the "Questionnaire of Interpersonal
Diagnosis ICL" by T. Leary, R.L. Laforge
and R.F. Suczek. In the statistical analysis
of the dala, we applied the sign - non para-
metric t-test.

RESULTS AND DISCUSSION

The application ol the program of social-
psychological training in the course of two
semesters led, according to the results of
the test measurements at the beginning
and at the end of the SPT in the first ex-
perimental group, to a more distinct but
statistically non-significant shift in the

dimension LM (affiliation). This tendency
towards adaptable behavior can be classi-
fied as the increase in an adequately coop-
erative behavior and together with the
indicated shifts in the dimensions DE
(determination) and BC (independence
and self-confidence) lowards the increase
and in the dimension NO (protectiveness)
towards the decrease, they are a display
of the adaptive forms of independent,
self-confident, responsible and consider-
ate behavior (Table 1). In neither group
(where we made two measurements with a
span without the application of SFT) did
we record any statistically significant
changes in any of the observed categories
of interpersonal behavior (Table 3, 4).

Table 1: Measurements in the ICL questionnaire in EG 1

Experimental group 1
Scales ICL Measurement 1 Measurement 2 t
AM SD AM SD

PA 6.96 1.56 6.96 1.33 1
BC 6.16 2.49 6.32 1.93 0.263
DE 6.12 2.18 6.64 1.77 0.286
FG 6.68 2.10 6.80 2.54 0.479
HI 6.20 244 6.64 2.58 0.823
IK 1.72 2.33 7.44 1.80 0.813
LM 9.56 2.50 8.56 2.00 0.098
NO 8.72 217 8.32 1.77 0.238
DOM 50.64 7.54 50.48 7.76 0.540
LOV 52.60 11.11 50.16 7.80 0.007++

Legend: It concerns also the following tables of the ICL questionnaire

PA - power and force

BC - independence and self-confidence
DE - determination

FG - distrustful resistance

HI - submissiveness

JX - pusillanimous dependence
LM - affiliation

NO - protectiveness

DOM - index of power

LOV - index of affiliation
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Table 2: Measurements in the ICL questionaire in EG 2

Experimental group 2

Scales ICL Measurement 1 Measurement 2 L
AM - 8D AM SD
PA 6.22 1.76 6.27 2.49 0.605
BC 5.61 245 6.61 2.54 0.422
DE 5.61 2.40 5.50 2.74 0.605
FG 7.50 2.54 6.05 2.36 0.009++
HI 6.88 341 550 3.03 0.08
JK 7.88 3.00 7.50 217 0.301
M L 2.00 7.11 247 0.267
NO 8.33 332 6.33 1.81 0.121
DOM 51.88 772 49.72 11.02 0.145
LoV 52.50 9.06 48.72 10.16 0.026+
Table 3: Measurements in the ICL questionnaire in CG 1
Control group 1
Scales ICLL Measurement 1 Measurement 2 t
AM SD AM SD
PA 7.66 2.82 7.53 3.06 0.723
BC 6.06 2.74 6.66 2.66 0.227
DE 6.60 2.74 6.53 2.66 0.751
FG 6.26 2.60 7.06 2.40 0.227
HI 7.60 3.26 7.13 3.24 0.751
JK 0.60 2.64 0.26 2.63 0.772
LM 10.66 1.91 10.00 1.96 0.386
NO 9.66 2.09 8.73 2.15 0.386
DOM 51.20 12.42 49.13 10.88 0.605
LoV 54.80 9.30 32.73 10.20 0.422
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Table 4: Measurements in the ICL questionnaire in CG 2

Control group 2
Scales ICL Measurement 1 Measurement 2 t
AM SD AM SD

PA 7.50 2.57 7.00 323 0.301
BC 6.61 2.78 577 3.11 0.080
DE 6.27 2.71 6.50 245 0.422
FG 7.11 2.05 6.88 2.74 0.802
HI 5.61 2.17 5.44 243 0.579
JK 8.83 2.52 7.88 2.19 0.301
LM 9.27 2.84 8.87 2.55 0.301
NO 7.50 3.07 7.38 2.97 0.605
DOM 49.50 8.06 50.33 8.85 0.453
LOV 51.33 11.37 50.00 11.31 0.301

In the second experimental group (EG 2)
(unlike in EG 1) we used another type of
feedback in the form of videorecording
during the SPT. We recorded a statistical-
ly significant decrease in the dimension
FG (rcticence) in the post-test measure-
ment compared to the pre-test measure-
ment. This can be interpreted as a decline
in distrustful behavior and an inadequate
reservation towards other individuals in
favor of an increase in confidence and
cooperation. On the basis of the de-
cline in the scales LM (affiliation), HI
(submissiveness) and NO (protectiveness),
which do not reach the level of statistical
significance, we can classify the behavior
of the examinees after training as more
responsible, considerate, successful and
cooperative (Table 2).

From the point of view of the type and
intensity of the mechanisms, which are
represented by the factors LOV (love) and
DOM (domination), we recorded a statis-
tically significant decline of the values in

the factors LOV (love) after the SPT in
both experimental groups. This represents
a decline in a hyperaffiliating, extrovertly
friendly behavior and is connected to the
adherence to conventions and the effort to
be accepted at all costs, and simultaneous-
ly, an increase in an independent, direct
and open behavior. The obtained results
correspond to other findings and confirm
the indicated tendency in the development
of personal characteristics from the first to
the second measurement towards an in-
crease in self-assertive and a decline in
affiliating and friendly expressions in
behavior.

As regards the results presented, there
arises the question whether the orientation
of an individual towards the achievement
of individual personal intentions is com-
patible with the positive social (prosocial)
orientation, or whether the positive social
tendencies have any influence on the ex-
pressions of personality, its needs and
interests. We assume, as does .. Pdlenik
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(1995), that the signs of a prosocial
orientation are connected to the social
component of the adjustment of personal-
ity (good school, family, employee’s rela-
tionships, social competence and norms)
and the signs of an individualistic orienta-
tion to personal adjustment of personalily
(the feeling of individual freedom, val-
ue, self-confidence). Battistich et al. (in
Pélenik, 1995) presuppose a balance be-
tween the two essential motivation tenden-
cies: the individualistic needs of personal
capacity and determination and the needs
for the creation of positive relationships to
the others and for a productive participa-
tion in groups. Baumrind (in Brown, Solo-
mon, 1993), for instance, claims that an
adjusted individual has a balanced combi-
pation of a thoughtfulness towards the
others and a pursuance of personal inter-
ests.

In our research, the signs of an individu-
al orientation (personal tendencies) inten-
sified after training as opposed to the
social group variables, which in an ad-
justed individual are not in a dichotomous
but a compatible relation and their com-
patibility and a balanced relationship are

considered, according to the above men-
tioned authors, to be an attribute of social
competence involving successful integra-
tion of the abilities of an individual in
various interpersonal situations.
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SOCIALNE SPOSOBILOSTI A MOZNOSTI ICH ROZVOJA

M.Popelkovi

Sdhrn: V prispevku sa zameriavame na skiimanie mo¥nosti ovplyvnenia nicktorych osobnostnych a
socidlnych charakieristik (sociabilita, sebahodnotenie, dominancia-submisivita, ldska-agresivita)
gtudentov - budicich u&itefov, prostrednictvom pecifického psychologického interventného progra-
mu - socidlno-psychologickéha vycviku (dalej SPV). Po aplikicii SPV sme zaznamenali v sledo-
vanych interpersondlnych a osobnostnych charakteristildch v dvach experimentilnych skupinéch
(N = 35) ¥tatisticky vyznamny ndrast v &lcalach, ktoré sii odrazom priameho, lispe¥ného nezdvislého
a aserlivneho spravania spolu s poklesom v Skdlach peurotizmu a aktudinej dzkosti, Vysledky vysku-
mu v nami aplikevanom programe SPV indikujd mo¥nost jeho aplikdcie ako jedného z prostriedkov
stimuldcie socidlnych sposobilosti, adekvétnejSieho sebapoznania a sebahodnotenia $tmdentov -

buddcich uéitelov.



